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ExecutiveSummary

All students, including those with and without disabilities, benefit from participation in
recreation activities for physical, social, and emotional development. The purposeful design of
structured recreational activities that integrate all youth canibatgrto the creation of an
enjoyable space where students learn collectively based on mutual support, reciprocity, and
unity. Severakevidencebased practices serve as national models for inclusive education;
however, there are limited models to guiderapeutic andnclusive recreatiom schoolsThe
second year of the therapeudind inclusive recreation programming (TIRP) project builds off
Year 1 recommendations to increase opportunities for students and staff to engage in TIRP
through leveraging school and community resourtEes report is organized by four
overarching goals

Goal onedescribes the programming strategies exploredfioe a modelwith four
components tintegrating TIRP before, during, and after schiéé describe the delivery @b
online TIRP sessiongnda systematic evaluation procassingdata from wekly programming
reports and classroom observations.

Goaltwo features the impact of TIRP on student health, including school connectedness,
social and emotional health, and s#dfterminationWhen compared to students without
Individualized Education Ptes (IEP) or 504 plans, those with IEP/504 plesysorted
significantly higheldevels ofself-determination and feeling abnnecion with teachers and
peers after TIR. For all students in the prograemjoyment in TIRRvas associated with higher
reports offeelingconnected toeachers andeersfeeling competent during recreation, and
getting along with students who were different

Goalthreeoutlines the collaborative professional development activities integrated
throughout the school year ppomote confidence and competence for staff to integrate inclusive
recreation in their classroom&hile we found no changes the reported value &BL over
time, staff felt more confident, expressedraaterdesire to lead ABL, and dedicated more time
to ABL in their classrooms ovéne yearAlso, staff reports of student social and emotional
health increased over the school year.

Goalfour outlinesthetools and strategies designed to disseminate informatid
promote TIRP in ArizonaA multi-prongedapproactwasimplemented to include the

development of &uide to Therapeutic and Inclusive Recreation Programming in Arizona
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Schoolslt provides information and practical strategies for schools, community providers and
families to mobilize TIRP in their communitid3ata sources and measures used to evaluate

each goal are outlined in Table 1.

Table 1.0verview and measurement of TIRP goals

Goal Deliverable(s) Measure(s) Source(s)
1. Programming 7.1,7.3,7.7 | TIRP components Daily report :
Classroom observatior

School connectedness

2. Student Health |7.4, 7.5a Social and emotional healthl Studentsurvey
Self-determination

. Staff training
3. E;gfe;i:ggr?l 72 Professional development | Staff survey
P 7.5b Staff perceptions of TIRP
4. Information 7.6 Toolkit Guide and/Nebsite
Dissemination |7.8 Book chapter Reference

Limitations

While we consider the ability to delivaninterrupted onlinprogramming during the
COVID-19 pandemic to be a strength of the project, we acknowledge some limitations. Overall,
our sample was small as class sizes during the pandemicmararacteristically low. Also,
because we did not include any control groups in our project, we should interpret the results of
our study with caution. Future projects should examine emotiorgdatfmination, and
inclusion among groups of students exgrecing TIRP compared to groups not exposed to
programmingWe also consider the delivery of four professional development sessions for
school staff during the pandemic a strength; however, our findings are limited as we were not
able to track the impaaf these sessions on individual staff members as different staff attended

each training.


https://ability360.org/guide-to-therapeutic-and-inclusive-recreation-programming-in-schools/

Four Goals of TIRP

Goal #1: Programming

1 Promote and implement comprehensive therapeutic and inclusive recreation programming
(Deliverable 7.1).

1 Complete daily reports to track participation and programming details (Deliverable 7.3).

1 Instruct university students in the delivery of therapearid inclusive recreation
(Deliverable 7.7).

Program Site

TIRP was delivered at Village Meadows Elementary School during theZI2ZDschool
year. Village Meadows, part of the Deer Valley Unified School District, is located approximately
15 milesnorth of Phoenix, Arizona and enedl518 students. The school serves a leineome
(80.9% eligible for free anceducedpricemeals) and diverse student population (42% identify
aswhite, 38% Hispanic, 11% BlackiNational Center for Education Staitst, 2021) TIRP was

delivered to all % and 6" grade students in four classrooms=(71).

TIRP Model

Therapeutic and inclusive recreation Figure 1.Four componentsf TIRP

programming TIRP) uses recreation to actively engage

students in their learning versus passive sitting and {0 LLOL i
/L N

listening. A fundamental elementToRP is the focus on

o “Oe

individualized delivery. To meet the unique and diverse ER e{@?
A

needs and culture sthools, we developed a b Jpp— /

framework based on four modalities of TIRP: recreation \' ‘;o “'.

therapy ABL, recreation instruction, and play (Figure 1). N

Program Delivery

TIRP wasled by a recreational therapist from the Daring Adventures Healthy Day
program and Arizon&tate University (ASU) student¥hestudents were prepared to facilitate

TIRP through a threeredit practicum course atri&ona State Universitgesignedor learners

5



from a variety of disciplines to plan and facilitate inclusive recregiograns. These
undergraduate students, majoring in recreational therapy (5), kinesiology (3), nonprofit
management (1), dd life (1), and exercise and wellness (3), completed seterming
coursework and gained hards experience with topics includj inclusive recreation
techniques, program planning and evaluation, leadership style and techniques, disability
awareness, leisure modalities and interventions, social emotional health, and documentation and
debrief.Additionally, all students completed Inclusion Ambassador Training provided by the
Inclusive Recreation Resource Center and participated in interactiviedran the Leisure
Ability Model.

Programming was adapted in scope and depth throughout th&@R2&chool year to
meet the needsf 5" and &' gradestudentsand schoostaff during the COVIBL9 pandemic.
The aim was to provide inclusive recreation experiences for all students from functional, social,

economic and cultural backgrounds, and provide education and support to teachers.

P Y TIRP initially consisted of two I8ninute optionatecreation instruction
." TEE?L;&?Q \“: sessions during virtual recess provided one time per week Wahds6"
'
\\\ P‘:{ 2 ’/" grade tassroonsto promote social and emotional health and-self
T ’ determination through structured recreatb@sed activities.
In October 2020, TIRP evolved intoweekly 15minute virtual-ABL
activity Based sessions in the classroom to promote semmbtionallearning TIRP was
Learning
"g)a; designed to align witthe social and emotional health curriculum, Core
CPY)

Essentiad (coreessentials.org), the school had adopted. An outline of the
Core Essential topics and corresponding TIRP activities is located in
Appendix I. The recreational therapist shared TIRP protocols with all

classroom teachers pritw programmingeach week.



In March 2021, ecreational therapy sessions began with two students who

/" Recrestional "\ were not attending TIRP consistentlyrm@ecdkd additional support to be
! Therapy
1

' :@ o successful with activitied hese virtual therapeutic interventions
\ 2) /

\ ’

~ -7 promotel functional skillsneeded to successfully participatesach

-

weekds classroom TIRP | esson

Program Evaluation

Classroom ObservationsA classroom observation tool was created through an iterative
process that begamith brainstorming among six members of the research t€aerresearch
team initially considered the main themes that emerged from the daily report in year one of TIRP
programming and reflected on the school dynamics to casaitgtial draft After devéoping the
first draft, two independent observers tested the observation tool during two TIRP sessions. The
research team met to modify the instrument and the process continued until the raters reached
consensus and a final observation instrument was ebgmbn(see observation instrument in
AppendixIl). Observers measuréelvel of teachecontrol of behavigrteacher involvement with
TIRP, teacheengagement with students, student engagemiém{TIRP, and student positivity
with TIRP.

Each week, thremembers of the research team completed independent observations of
the 8" and &" teachers who were present in each classroom to help coordinate virtual
programmingThese observations occurred during 5" grade classes in the morniagdtwo
6" gradeclassesn the afternoon. Class sizes ranged from 16ltst@dentsA summary of class

characteristisis shown in Table 2.



Table2. Characteristic®f TIRP classrooms

Number of professional

Classroom TIRP time of  Number of .
Grade developmentsessions
label day students
teacherattended
Classroom 5A 5th Morning 16 3
ClassroontB 5th Morning 17 4
ClassroontA 6th Afternoon 21 3
Classroom 6B 6th Afternoon 21 4

The four classroom teachers differed in levels of engagement with programming,
engagement with students, and behavioral management strategies ZFriQuraveragethe
teachers showed the same pattern of scores across all itenthenghcher iClassoom 5A
scoring the highest on average, followeddgchersn Classrooms 5B, 6A, and 6B
respectivelyWhile the scope of our project did not include the collectioadufitionaldatato
explaindifferences in each classroom during TIRP, we do notddhahersn Classrooms 5A
and 6Aattended three professional development sessions, tehdbersn Classrooms 5B and

6B attended all four sessions.

Figure 2.Average levels of teachelassroontontrol, involvement in TIRP, anehgagement
with students

2.00 1.83
High 1.67

1.50 » L 1.50
1.23 1.25 1.23

Medium 1.07

1.00 0.80 0.80

0.00

Teacher control over behavior Teacher engagement with TIRI  Teacher engagement with student

Average

B Classroom5B ® Classroom 6B Classroom 5A B Classroom 6A



Levels of studentrggagement (Figurd) and degree of positivity (Figusg during TIRP
also differed byclassroomStudents irClassroonbB were noted as showing the highest and
most positive engagemewtth TIRP. Studentsn Classroon6A showed, on average, the lowest

levels of engagement apositivity with TIRP.

Figure 3. Average levels of student engagemenFigure 4. Averagelevels of student positivity

with TIRP by class with TIRP by class
High  2.00
2.00
Positive 1.00
o 1.00
o) edlum g
< 2
GJ S
= o
< Z
Low Negative
0.00 0.00

Play at home was promoted schaotle througheightLearning ThrougtRecreation
newslettergsee example newsletter in Appendix ITThe newsletters contained recreation
resources and activities and were distributed to families via email by the school principal.
Additionally, during a TIRP professional development sesgidibythe programming
consultant fronPlatform to Play on December 4, 2020, school staff shared concerns about a lack
of integrated resources to support TIRP. As a result, Viking themed
videos were designed and produced to support school staff and

families with activities to promote school spirit and connectedness.

Davns vr ) . -
I The videos were made available to school staff and families through

URL links to the Daring Adventures Healthy Dagbpage



https://www.daring-adventures.org/virtual-adventures
https://www.daring-adventures.org/virtual-adventures

Daily Report. To meet the project goal of implementing wedlsigned therapeutic
and inclusive recreation programming, staff completed daily reports to teebadior
management strategies, instructional technicagaptationspurpose of activies (Self
Managemen(SeM), Self-Awareness (SeAResponsible Decision Makif@®DM), Relationship
Skills (ReS) Social AwarenesgSoA)), attendance, level of student and staff engageraadit,
observed behavior (Figurés 8). The information collected from the daigports informed our
evaluation of the efficacy of practices and guided the adaptation of programming to meet the

unique needs of the students at Village Meadows.

Figure 5 Frequency of behavior management strategies during play (recess) and SEL

m Play (Recess)" SEL (Classroom)

Validation 6 28
Participation Encouragement/Motivatioff® 1 27
Rewarding/Recognizing/Reinforcemerff. 2 21
Redirection 6 22
Reassurance™= 2 13
Behavior Management- Groug™ 1 8
Therapeutic Language/Emotional Support 5
Therapeutic Use of Self™ 1 4
Behavior Management-Individuaf™ 2 7
Monitoring Conflict
Voluntary Timeout/Quiet Time

Token Economy Frequency

Figure 6 Frequency of instructional techniques during play (recess) andc&Sisroom)

m Play (Recess) = SEL (Classroom)

Frame/Front Load ™= 5

Provide Feedback/Draw Connectiorf® = 6 39
Shaping ™ 2 20
Repetition ™= 3 13
Solicit Information from Participants™ 2 27
Educate/Model for School Staff 12
Provide Explicit Instruction ™ 1
Chaining ™ 2 10
Debrief/Reflection/Process 15
Problem Solving 13

44

23
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SociatEmotional L earning Elements All ABL and recreational therapy activities were
systematicall y pl arocakethotibnal legrming (B&L) ia thesctagsdann t s 6 s
based on the five elements of Sg8elfawareness, sethanagement, responsible decision

making, relationship skills, and social aware

(https://casel.ory

Narrative notes describing the implementation of thesealés wereystematically
analyzed by the research team to inform programming throughout the project. Seven major
themes associated with activity characteristics emerged from the narratives throughout the year,
highlighting the important elements neededTtRP to positively promote SEL in the classroom
(Figure9). Additionally, the notes provided insight into how students developed social and
emotional skills through engagement in the activities. The notes revealed youth benefit from the
TIRP activities vinen given a variety of opportunities to interact. Key insights into these

strategies to engage youdte outlined in Figuré&O.

Figure 7.Frequency of adaptation usédring  Figure 8.Frequency of TIRP activity
play (recess) and SHclassroom) purpo®

m Play (Recess) © SEL (Classroom)

Peer Modeling ® 1 17
Transition Supports™ 1 18
Pre-teach ™ 2 12

Fading Prompts™.1,

Frequency = SeM = SeA = RDM = ReS = SoA

Note.Sel-Management (SeM), Self
Awareness (SeA), Responsible Decision
Making (RDM), Relationship Skills (ReS),
Social Awareness (SoA)
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Figure 9.TIRP Activity Characteristics

Therapeutic Inclusive Recreation Program

ACTIVITY CHARACTERISTICS

Activities pertain to their
personal life experiences

Activities give students
opportunities to "figure
things out”

Figure 1Q Key insights for engaging youth in TIRP

Key Insights for Engaging Youth in TIRP

)
693

&
i

O

Students need to express emotion from
personal life experiences in a variety of ways

Students need to recall observed social and
emotional skills and behavior

Students need staff to identify positive social
and emotional skills and behaviors

Students need to be able to anticipate social and
emotional reactions with self, peers and adults

B Y =W

PURPOSEFUL RELEVANT ENJOYABLE EXPERIENTIAL

Activities are designed Activities relate to current issues Activities are fun Activities are actively

with an intentional goal students are experiencing experiences engaging
RELATABLE CHALLENGING PRACTICAL

Activities pertain to both school
and home environments

Students need to be able to request help from
peers and adults for deeper understanding

Students need to participate in reciprocal
conversation when collaborating with peers

Students need to observe and listen to peers
and adults to develop understanding and
confidence

Students need to enhance their emotional
intelligence of self and others
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Goal #2: Student Health

1 A systematic observation of social interaction and physical activity behaviors throughout the
comprehensive school day will be conducted in spring ZD2liverable 7.4)

1 Conduct student surveys to analyze school connectedness asal@atotional health and
selfdetermination amongBand & graders (Deliverable 7.5a).

Student Survey Design
A short survey was designed to rapidly assesstionsbefore and after TIRP activities

using ageappropriate pictorial representations of eight psychological steepy, sadrelaxed,

stressegenergetic, tired, Figure 11 Student survey of psychologichtes, relationship:

liked, and lonely, and five with peers and teachers, sddtermination, and inclusion

guestions about relationships Check how you feel right now.
Feeling Neotat | Alietle | Aot
with peers and teachers, al
competenceand inclusion o
(Figurell). The purpose of -
the survey was to measure th .
Ji'-—
degree to which students wer coreseed
able to identify and own their Energesic
7S
emotions while learning to o
&S
have empathy for others whel Lived
engaged in TIRP. This Lonely

1 enjoy the activities during WOW.

emotional control is critical as/ | '™ Pre= goed a= <he aceivities we play during WOU.

1 feel connected o teacher at school.

1 feel connected to ftudents at sChool.

children learn to understand

1 get along with students who are different from me.

their own andgpeer behavior
(Denham et al., 2010and can aid in reduction of stress, loneliness, and anxiety to improve
coping and adjusting to negative life evefitkeiber et al., 2002)Classroom teachers

administered t@ survey online t&" and " grade tudentsat Village Meadows who returned a
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parent consent forrmE 75 students 99%of parents consentgdStudents completed a baseline
survey before the intervention began and then completed the survey immediately after TIRP
programming each Wednesday otrerteenweeks using theiChromebook#n class. Students
entered unique student IDs during each syso the research team was able to track individual
responses over timé/e also collected sociocultural information to track students who had an
Individualized Education Plan (IEP) or 504 plaeceived counseling services at school, and
incurred at leasone behavioral report from school administrators (i.e., sent to principal for
behavioral concern).
Survey Instrument

The short survey was adapted from two popular psychological instruments to measure
chil dr enbds ¢EVuoNair ét al.n19713IMEOMSESKennedy et al., 2015Five
additional questions were includedassessevel of school connectedness measured by
relationships with teachers and peers,-determination measured by student reported
competence, andclusion measured by the degree to which students get along with different
others
Data Analysis

We examinedvhether differences in indicators £¢hool connectednesglf
determination, inclusion, @motionsexisted between studemsth different sociocultural
characteristics. We considered studevit® had an IEP or 504 plaand also considered a total
6at risk~6 measure (at | east one report of | EP
groups were examined usinglependent-tess. Because the number of students who had
IEP/504 plansr{(=8)o r we r e n®18)waslwestkad thqse who did not, we used
Wel chds adjusted t eAsdriesoftmaltinonsia logistic and lineah e anal ys

regression argses were performed to determine if enjoyment in TIRP was a significant

14



contributor to (1) school connectedne&,selfdetermination, J) feelings of inclusion(4)

positive and negativemotion.

Student SurveyResults

Results were analyzed f@0 participants through the end of the 2021 spring semester,
with a total of 401 responses over this tifie students were excluded from analyses because
they left Village Meadows during programmirfgpciocultural characterissof participating
students are shown in Figut2.

Figure 12.Sociocultural characteristics of participating students

Previously or At least 2
Female IEP/504Plan currently behavioral
receiving incidents

counseling

15.7%

Differences in School Connectedness, S&ketermination, Inclusion, Positive and Negative

Emotion. After TIRP, feeling close to teachers was significantly different between the groups

( We | Eun£=40.22p=.011), with students with IEP/504 plans reporting higher mean

scores (1.66) compared to students without (1.03). Feeling close to other students was

signifi cantly different bFRbow®20m=.04%),evithgtudenispvgh ( We l ¢ h
IEP/504 plans reporting higher mean scores (1.69) compared to students withouS({Ud2sik
reportedseltdeterminatiorduring TIRP was significantly differentbee e n t he gr oups (
Fi580=11.81,p = .003), with students with IEPs/504 plans reporting higher mean scores (1.63)
compared to students without (1.28)Je examinedlifferencesn school connectedness, self
determinationinclusion andemotionsa mong students consutfaduedned O at
statistically significant difference$he results otlifferences irschool connectednesself

determination, inclusiorandemotionsbetween studentsith and without IEP/504 plans are

displayed in Table 3.
15



Table3. Descriptive statistics andifferences irschool connectedness, sddtermination,
inclusion, positive and negative emotdretween students with and without 1684 plans
after TIRP programming

Students with IEP Students withoutIEP

Factor or 504 plan or 504 plan
M SD M SD
Connectedness to teachter 1.66 0.52 1.03 0.60
Connectedness to peers 1.69 0.46 1.28 0.53
Self-determination 1.63 0.27 1.22 0.50
Inclusion 1.50 0.39 1.43 0.48
Sum of positive emotions 5.17 1.60 4.24 1.63
Sum ofnegative emotions 2.52 1.71 3.04 1.77

Note * We | t-thsbsatisticaly significant at the alpha = .05 levdlleansumsof positive and
negative emotiogouldrange from Qlow) to 8 (high)

Enjoyment in TIRP and School Connectedness, Selietermination, Inclusion. Enjoyment

in TIRP significantly affected school connectednesslself-determination, anw/as associated
with feelings of inclusiorfor all students participating in the progréiable4). Graphical
representations of these relationships are shown in Figgi&& As enjoyment in TIRP
increased, both feelings of connectedness with teachers and students increased. Similarly,
students reporting higher levels of enjoyment in TIRP also tegpdigher levels of self
determination and feelings of inclusion.

Table4. Enjoyment inTIRP as a contributor to school connectednessgdsdtfrmination, and
inclusion

Outcome 2 df p

Connectenesdo teachers 76.23 4 <.001
Connectedneds peers 38.09 4 <.001
Self-determination 173.08 4 <.001
Inclusion 40.11 4 <.001

16



Figure 13. Relationship between enjoyment inFigure 14.Relationship between enjoyment in

TIRP andconnectedned®s teachers TIRP andconnectedness to peers
SA lot E A lot

5 2.00 ® 2.00 |

2 ®

© 0

s €

2 3

g A 2 A

2 little o |

2100 = little

has 2 1.00

& o

|S] [}

() c

c c

5 8

© Not o Not

Dat all L at all

Z0.00 ~ 0.00

Not at all A little A lot Not at all A little A lot
I enjoy the activities during TIRP I enjoy the activities during TIRP

Figure 15 Relationship betweeanjoymentin  Figure 16.Relationship betweeanjoyment in

TIRP and selfdetermiration TIRP and inclusion
£
+— c
< Alot S Alot
2.00 = 2.00
° ]
o o
: S
(o)) ()
A 5 A
5. little o little
<
. 1.00 S 1.00
- ﬂ
o o
— ©
2
% Not £ Not
£ atall 2 atall
© 0.00 g’ 0.00
- Not at all A little A lot © Not at all A little A lot
I enjoy the activities during TIRP S | enjoy the activities during TIRP
Positive and Negative EmotionsEnj oy ment in TIRP also signific

positive emotions. For each epeint increase in the level of enjoyment in TIRfE number of
positive emotions felt also increased by 1.18 poimts (001).Enjoyment in TIRP was not a
significant contributor to the reported number of negative emotions felt following TIRP. Linear
regression statistics are shown in Tabl&raphicakepresentations of these relationships are

shown in Figured7-18.
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Tableb. Linear regression statistics for enjoyment in TIRP as a predictor of the number o
positive and negative emotions felt after TIRP

i 95% CI
Outcome Unstandardized SE () 0
b LL UL
Positive emotion 1.18 0.136 0.914 1.447 <.001
Negative emotion -0.257 0.153 -0.558 0.043 0.093

Note Statistical significance is noted at the alpha = .05 level. SE = standard error. Cl =
confidence interval. LL = lower limit. UL = upper limit.

Figure 17.Relationship between enjoyment in Figure 18.Relationship between enjoyment in

TIRP andpositiveemotions TIRP andnegativeemotions
4
e ° :
i) S
3 o
E 5
Wao 4 s
v >
% = g F
— D 5 2
£3 £g°
S 5
e :
7z @
0 0
Not at all A little A lot Not at all A little A lot
| enjoy the activities during TIRP | enjoy the activities during TIRP

Key Insights

Enjoyment of TIRP was positively relatedgohool connectedness, sdétermination,
positive emotionsand inclusion during recreatiobevels of student enjoyment were associated
with greater reports of feelingjose toteachers and other studerieglingcompetenduring
recreationand getting along with others wh@re different than themselves. While students
who enjoyed TIRP more, on average, also reported higher numbers of positive emotions there
was no relationship observedtween enjoyment in TIRP and negative emotions. &llyénese
results suggest that TIRP may be beneficial for promoting student health, as TIRP enjoyment is
related to increased reports of school connectednesslesetmination, inclusion, and positive

emotiors, but not associated with decreases in negamotions.
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Goal #3: Professional Preparation

1 Provide professional development, orientatenmd training with school stafandevaluate
teachers, stafind administration on perceptions, attitygesl confidence with TIRP and
beliefs towardnterprofessional collaboration (Deliverable 7.5b).

Approach to Professional Development

. _ Figure 19.APIE Process
All school staff play a pivotal role in

advancing therapeutic and inclusive recreation q
) ] Evaluation Assessment
programming before, during and after school.
During the 2022021 school yeafpur quarterly
professional developmeacttivities were facilitated
on Zoom by a programming consultant from

Implementation Planning

Platform to Play witlschool administrators, ~

teachers, support staff, and related service A

providers These professional development sessions desgned to promot@vareness,

confidene and competence for staff to integrate inclusive recreation in their classaodtos

foster positive social interaction between peers and adutigclical process of assessment,
planning, implementation, and evaluation (APIE) was used to guidegbecialized learning
experiencs. The iterative process included assessment of current needs, identification of goals,

relevant learning strategieand evaluation of learning outcomes. A visual diagram of the

process is displayed in Figute.
Application of APIE

Assessment

Throughout the 202Q021 school year, weontinuously communicated with Village
Meadows Elementary School administrators aatf & identify pertinent learning needs.
Information was gathered through individual meetings, group discussions, andssBassd on

feedback from these assessmethis four professional development sessiwrse developed to

19



focus onincreasing awareness, developing inclusive recreation strategidsng

collaboratively to integrate inclusive recreation experiences in sciadicelebrating
accomplishmentAppendix V is a document created by the school staff and research team to
display how comprehensive programming is integrated at Village Mead#aguse 20 shows
examples of how specific competencmrsre assessed through group conversations, suays

guestionnairebefore the third professional development session

Figure 20.Example of competencies assessed f@umarter 1group conversations, surveys, and
guestionnaires

Strategies for integrating activity- “How do you do
. based learning, recreation instruction, cooperation activities
and play throughout the school day when you need to be six

A feet apart?”

Navigating new barriers to learning
during the pandemic

® 00
& & g
‘Demos of some activities that can
be adapted to my grade level
specifically [would help facilitate
activity-based learning].”

Inclusive practices

o e

Social and emotional health of all

Mo

87% “It is hard to fill someone else’s

bucket, when your own bucket is
ty. E i th d
Are yqu paj ofateamthat. Cross-grade engagement and empy_ ncouraging one another an_
supports inclusion and recreation N supporting each other as a school with
for all students? collaboration a common goal is important to me.”

Select the top 3 topics you would be interested in for the
optional Q3 training.

BEEN.._

Opportunity for Strategies for Strategies for Strategies for Strategies for Strategies for  Strategies to support
cross-grade building and  student engagement integrating inclusion supporting my own  families within our
engagement and  maintaining health recreation based health and well- community
collaboration relationships with activities to support being
colleagues and social emotional
students health
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Planning

The goals and structure of the quarterly professional development sessions were
developed collaboratively with the consultant, school counselor, and research team to include
diverse perspectives and enhance staff engagefifenfoundation of each sessiwas
established based on staff input and the comt@minuouslyevolvedbased orieedbackrom
staff. The team determined priorities, navigated logistics, and optimized resources to schedule
and prepare for the sessions. Additionally, the consultanivestly with the school counselor,
who worked directly with teachers poovide feedback and offer instructional strategies to
facilitateinclusive recreation activities to fost8EL in classroomsThe additional support and
collaboraion betweerprofessimal development sessioashanced TIRhstructional
techniques and webeingamong staff
Implementation

Sessions were offered virtually during two staff meetings, one professional development
day, and one optional after school opportunity.outline of the four professional development
sessions is displayed igure 21 During each sessiorhd consultanmodeled strategies for
inclusive recreation by integrating educational, fun, and interactive activities followtadeoy
for wholegroupdiscussion an@rocessing. Primary learning outcomes were identified, strategies
for future inclusive recreation were discussed, and school staff were encouraged to use the

identified training tools to advan@dBL into their classrooms
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Figure 21.Dates purposesduratiors, and attendance of the four professional developments

September 4, 2020 - December 4, 2020

We're In This
Together

Purpose Increase
awareness of value
of inclusive
recreation to
support social and
emotional health.

Time: 1 hour Time: 45 minutes Time: 1 hour after Time: 1 hour during
during staff dedicated school voluntary staff meeting
meeting professional professional

Attended: 29

Survey response

Together We Are
Stronger

Purpose Collaborate
in the development
of a comprehensive
school strategy to
promote a culture of
health.

development

Attended: 22

Survey response 17

)

Let's Talk Strategies

Purpose Idenitfy and
share strategies for
using recreation
activities to support
students' social and
emotional health.

development
opportunity

Attended: 10

Survey response8

Connect, Reflect, &
Celebrate

Purpose Recognize
and celebrate creative
intergration of TIRP
throughout the school
year.

Attended: 29

Survey response20

26 (89.7%) Y (77.3%) ) (80%) \ (69%)

N\ J

Evaluation
Following each professional developmsassionschool stafivere invited tccomplete
an onlinesurvey Results of hese surveysach quarter were used to inform future professional

development sessions.

Staff Survey Design

Each quarter, a survey was administered to staff who atteneptbfessional
development sessio8urveyitems were developed and refinealsed on responses to a survey
administeredo 37 teacherffom two schoolsn the spring of 2020rhe surveyincluded
guestions t@assess perceptions of the value and delivery of TIRFABQd as astrategy to
promote social and emotional heahithe classroonilhe survey also includatemsto measure
confidenceand desireo lead ABLactivities throughout the comprehensive schoolalay level
of interprofessionatollaboration using the Assessment for Collaborative Environments (ACE
15; Tildenet al., 201% (see AppendixV for full survey instrument)Descriptive results of

survey items, including means or percentages, are displayed in the section below.
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Staff Survey Results

Staff Characteristics. Most staff who attendeitie professional development sessibad

worked at Village Meadows for less than 1 yd@awever, the majority of staff had worked in
education in general for six or more yedrise magrity of attendees were teache82.4%

across all sessionkigure 22. The experience in education and at Village Meadows for the staff

who completed surveys following easbssiorare shownn Figures23-24.

Figure 22 Participant role at Village Meadows by quarter

21
15
6
3 5 2 l 2 N
N = . . i

Quarter 1 Quarter 2 Quarter 3 Quarter 4
m Teacher m School Administrator m Other (e.g., Counselors, Band Directors, Librarian, Related Service Provider:

Figure 23 Number of years worked at Villageadows by percent of session attendees.

mlessthan 1year m1to 2 years m3to5 years m6to 10 years

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Quarter 1 10 9

[{e]
i

(6)]
N

Quarter 2

(63}
N

Quarter 3

Quarter 4

(6)]
D
I

IStaff surveys were administered after each of four professional development sessions. The first two and last
sessions were mandatagssions, while the third session was optional. Because individuals in the third session
attended by choice, we assume they had an inherent interest in inclusive recreation. These interests likely explain
why participation was lowest in Quarter 3 but des$ar lead activitybased learning in the classroom (Figure 26) and

support for inclusion (Figure 27) were high.
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Figure 24 Number of years worked in education in general by percent of session attendees
mLess than 1 year m1to 2 years 3to 5 years m6 to 10 years
m11 to 15 years =16 to 20 years m 20 years more

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Quarter 1 i ) 6 3 5

Quarter 2 i 1 3 2 3

Quarter 3

1

N &~
=y

N

(I

Social and Emotional Health While school staff consistently indicated that schools played a
major role in promotingocial al emotional healththeir positive reports of the student
experience in the classroom and feeling that staff were responsible for addsesshgnd

emdional healtramongstudents increased over the school yEajure 25)

Figure 25 Staff perceptions of student social and emotional héaki)

(8]
o
©
g 2
<E
School'srole Extentitis = Students like Students are Students are
Students feel
to address = your role to being at classroom is ha interested in  excited by
SEH address SEH school a fun place PPy the work the work
m Quarter 1 3.81 3.62 2.77 2.50 2.42 2.23 1.92
m Quarter 2 3.76 3.76 3.24 2.88 3.06 2.59 2.59
Quarter 3 3.88 3.88 2.88 2.75 3.13 2.38 2.38
m Quarter 4 3.78 3.67 3.06 2.94 3.06 2.71 2.56

mQuarter 1 mQuarter 2 = Quarter 3 mQuarter 4

Note.SEH = Social and emotional health. Averages on a scale from Oi(kb\high).
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Activity -Based Learning While the reported valuef ABL in the classroom remained
consistent, staff felt more confident, expressed a desire té&\Rladand dedicated more time to

ABL in their classrooms over tim&igure 26)

Figure 26 Staff perceptions of activitpased learning (ABL)

—— ] 0
Confidence leading ABL M —— 2.00

I 2 64
*Time dedicated to ABL _2.632.94 [ | Quarter 1
I 3.1/

m Quarter 2

I 2 .64
Value of ABL I 226%3 Quarter 3
WXy

I 3 0 S

-
*Extent want to lead ABL 3'4%,63
— Wyl

2.38
2.39

(5]
(@)
@®
—
2
<

m Quarter 4

0 1 2 3 4

Note.Averages on a scale from 0 (lowp (high). *Averages on a scale from O (low4 (high).

Support for Inclusion. Each quarter, staff were asked to categorize their feelings about
inclusion Overwhelmingly, staff indicated that they were eitb@mewhat or strongly supportive
of inclusion, with 100% of staff reporting support in Quasterandd. We examined whether
level of support fonclusionwascorrelated with number of years in education and reported
confidenceperceivedvalue, extenof desireto lead,andtime dedicatedo ABL, but foundno

significant correlations
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Interprofessional Collaboration.One i tem on the staff survey re
perception of being part of a team that supports inclusmhrecreatioffor all students. In all

guarters, the majority of participants stateglytivere part of such a team (Figa®).

Figure 27. Participant perceptions of being part of a team that supports inclusion and recreat
all students by quarter

Are you part of a team that supports inclusion and
recreation for all students?

0
87% 94% 87% 92%
mYes
= No
0 0
3 Y0 6% 3 Yo 8%
Quarter 4 Quarter 3 Quarter 2 Quarter 1

Interprofessional collaboration was assessed to gain perspective on the perception of engagement
practices among school staff from different professional backgrounds who work together to

delivera high-quality education and servicBerceptions of interprofessional collaboratiosrev

measured on a foypoint scalevherel = strongly disagree, 2 = disagree, 3 = agree and 4 =

strongly agregand averaged lpositive items and negative items dpyarter (Table 3)

Generally, perceptions of interprofessional collaboration increased as profedsiogiapment

sessions progressed over time, with highest levels during Qua@era.erage, acrosise four

time periods, there was overall highest agreement with teamber8appreciation for each
otherdés roles and expertise, santieponirgaculbueel s f o

of mutual continuous learning
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Table6. Interprofessionatollaboration mean scores by quarter

Quarter | Quarter Quarter | Average
Team members/ Theé e a mé 1 2 4 per Item
Appreciate each _others roles and 3.45 3.18 3.39 3.44
expertise.
Contribute to setting and evaluating goj 5 ;- 3.41 3.39 3.40
for improving teaching practices.
Has aculture of m_utual continuous 3.96 3.99 3.41 3.40
learning.
Constructively manages disagreemen 295 3.18 3.92 3.97
among team members.
General and special education team|
members are encouraged to contribu] 3.14 3.18 3.17 3.27
equally.
Fogters a culture of cqntlnuously 313 312 3.39 3.96
improving communication.
Are active listeners and pay close atten
to the contributions of others, including 3.18 3.12 3.17 3.24
the student and family.
Engages_ in routine, frequent, meaning| 5 g 3.12 3.08 391
evaluation to improve its performance
Is well supported by the overall school 3.09 3.00 3.39 3.18
Encourages trust by payingextion to
importantpersonal or professional 3.09 2.94 3.06 3.18
connections
Effective in assigning and implementin 295 3.06 392 3.15
administrative tasks.
Have the autonomy to implement their
of the plan once the student's needq 2.82 2.94 3.29 3.11
and goals are clear.
All voices on the team are heard and 3.09 294 311 3.10
valued.
Quarterly Averages of Positive Items | 3.12 3.11 3.49 3.27 3.25
Do not feel safe bringing up concerns
_ abou'g roles and_res_pon5|b|I|t|es for 259 218 2 47 234
discussion, proactive improvement, ar
prevention.
Tendnot to recognize their own
limitations 2.52 1.94 2.78 2.25
in knowledge and skills.
Fail to appreciate each other's 214 206 261 214
values and diversity.
Quarterly Averages of Negative Items| 2.42 2.06 1.88 2.62 2.24
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Goal #4: Information Dissemination

1 Produce a toolkit for sustainable implementation of TIRP (Deliverable 7.6) and publish a
book chapter in Interprofessional Collaboration in Parks, Recreation, and Human Service:
Theory and Case Studies published by Sagaiviergure LLC (Deliverable 7.8).

The toolkit includes a printe@uide to Therapeutic

ntents
and Inclusive Recreation Programming in Arizona  section 1: Explanation of the Guid 01
Who is the guide for?
Schoolsand awebsiteincluding TIRP resources. The B
Section 2: Description of TIRP - - - - - - - - - - - 02
tools were created to support schools, community et e endindunerereasen?
Why is integration of TIRP important?
What are the barriers to exemplary TIRP?
providers and families with information needed to i e Bl TR 03
Guiding Principles
advanceherapeutic and inclusive recreation in Programming Components
Coordinating Process, Practice, Policy, and Funding
schools. Ability360 partnered with the TIRP project tc >ection # Eneaging Collaborators with TIRP -
Schools
. . Providers
help develop the guide, design a webpage on the A
Sources -
Ability360 website, and disseminate the content oisendik
Glossar Yy
widely. The Gui dealiépfayetina b | aionacommniproviders s
Figure29. FigueB. Gui deds t

Book Chapter

Ramella, K & Ross, A.Community Partnerships and Interprofessional Practice: Therapeutic
and Inclusive Recreation Programming in Schools. Interprofessional Collaboration in Parks,
Recreation, and Human Services: Theory and C&mgamore/enture L.L.C by January 20,
2021, for publication in summer 2021.

ProfessionalPresentations

Cianci, K. (February 15 19, 2021) Therapeutic and Inclusive Recreation Program in Arizona
Schoolgposter presentation. The Academy of Leisure Sciences. Virtual event.

Guenther, C.,& Fezler, J. (April 15, 2021Exploring Sense of Belonging among all Youth in
SchoolsWatts College Undergraduate Research Symposium.

Madriaga, V. (April 15, 2021)WOWVW dnesday 6 s Cl a s.3ats Gotleg®Ob ser vat
Undergraduate Research Symposium. Virtual event.

Ross, A. Wilson, K. & Ramella, K. (April 16, 2021)eacher and staff perceptions of inclusive
recreation: A mixed method overview of Arizona sch@fl2l SHAPE American National
Convention. Virtual event.

Wilson, K., Ross, A., & Ramella, K. (October, 202%chool connectedness: Recreation as a
contributing factor American Public Health Association Annual Meeting.
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https://ability360.org/guide-to-therapeutic-and-inclusive-recreation-programming-in-schools/
https://ability360.org/guide-to-therapeutic-and-inclusive-recreation-programming-in-schools/
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Appendix |

Outline of TIRP Programming

Therapeutic Inclusive Recreation Program- 2020/2021 Schedule

Week| TIRP Component SEL Component Core Essential Topic Activity
1 Play ReS Friendship Scavenger Hunt
2 Play ReS Friendship Friendship Bingo
3 Play RDM Friendship Would you rather?
Play Introduction Newsletter
4 |Activity Based Learnin| ReS Integrity Words withFriends
5 |Activity Based Learnin| SO0A, SeA Integrity 2 Truths and A Lie
Play Integrity Newsletter
6 |Activity Based Learnin| SeA, RDM Gratitude Always, Sometime, Neve
7 |Activity Based Learnin| SeA Gratitude Honesty Dice
8 |Activity BasedLearning SeA, RS Gratitude Grateful ABC'S
Play _ Gratitude Newsletter
9 [Activity Based Learnin| SoA, RDM Generosity GenerosityBrain Quest
10 |Activity Based Learnin| ReS, SeM, RDM Generosity Arthur's Sharing is Caring
11 |Activity BasedLearning SeM, RDM Responsibility Money Matters
12 |Activity Based Learnin SeM, RDM Responsibility Money Matters
13 |Activity Based Learnin| SeM, RDM Responsibility Prioritize It!
Play _ Responsibility Newsletter
14 |Activity Based Learnin SoA, R&S Kindness Helping Hands
15 |Activity Based Learnin| ReS, SoA Kindness Classroom Kindness
16 |Activity Based Learnin SeA, RDM Kindness Trash Talk
17 |Activity Based Learnin| SeM, SeA, R8 Peace My Peace of the Pie
Play _ Peace Newsletter
18 |Activity Based Learnin| SeA Peace Picture of Peace
Recreational Therapy SeA Peace Draw Happiness
19 [Activity Based Learnini SeM, SeA Patience Simon Says
Recreational Therapy SeM, SeA Patience Body Awareness
20 [Activity Based Learnin| So0A, R&S Patience Loteria
Recreational Therapy SeA, SoA Patience Matching Matches
Play Patience Newsletter
21 [Activity Based Learnin| SeA, SeM, RDM Patience Patience Charades
22 [Activity Based Learnin| SeM Peace 5 Senses
23 [Activity Based Learnin| SeA,SoA Peace Peace Poem
Recreational Therapy SeA Peace PEACE Awareness
Play Peace Newsletter
Recreation Instructior SchoolConnectednes Viking Videos
24 |ActivityBasedlearnini  SeA |  Commitment Are You Committed®
Recreation Instructior] SchoolConnectednes Viking Videos
25 |Activity Based Learnin SeM Commitment Sport Commitments
Recreational Therapy SeA Commitment Introduction to Sports
Recreation Instructior] SchoolConnectednes Viking Videos
26 |Activity Based Learnin, RDM Commitment Sport Commitments
Recreation Instructior] SchoolConnectednes Viking Videos
Play Commitment Newsletter
SeM SelFManagement
SeA SeltAwareness
RDM Responsible Decision Makit
ReS Relationship Skills
SoA Social Awareness
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Appendix Il

Teacher Observation Instrument

Q1 What grade are you observing?

 5"grade
T 6" grade
Q2 What time did your observation start?
1 8:30
1 8:45
1 10:00
1 1:.00
Q3 How many teachers or staff were presguning WOW (TIRP)?
T 1
1 2
7 3
Q4 Please classify the Lead Teacher (staff member #1) on the following with explanations where
applicable.
Notes for Low, Nil\éogfv?gr
Medium, High Negalive o
Low, Positive
Medium |Explain why you  Negative or Positive .
= Explain why you
High mg&?;; I?]\;v,h chose negative.
» AN, positive, or N/A
or N/A
1 Negative
Teacher % kﬂog(\/jium (Reactive/Detractive)
control over 4 High 1 Positive
behavior 'J (Proactive/Supportive
1T N/A 1 N/A
1 Negative
Teacher E II;/Ioenljium (Reactive/Detractive)
involvement in 4 High 1 Positive
WOW (TIRP) '9 (Proactive/Supportive
1T N/A 7 N/A
1 Negative
Teacher E k/logzljium (Reactive/Detractive)
engagement 4 High 1 Positive
with students N /i (Proactive/Supportive
T 1 N/A
1 Negative
Student % k/loevtvjium (Reactive/Detractive)
engagement irﬂ Hiah 1 Positive
WOW (TIRP) '9 (Proactive/Supportive
T N/A 1 N/A
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Q5 Indicate the number of times you observed each behavior for the Lead Teacher (staff member

#1).

Positive (constructive) Negative (critical)
Verbal prompting 1 None 1 None

1 Some (15) 1 Some (15)

1 A lot (More than 5) 1 A lot (More than 5)
PhysicalPrompting 1 None 1 None

1 Some (15) 1 Some (15)

1 A lot (More than 5) 1 A lot (More than 5)
Modeling Behavior 1 None 1 None

1 Some (15) 1 Some (15)

1 Alot (More than 5) 1 A lot (More than 5)

Q6 What other inWhat other information is important to share for the Lead Teacher (staff
member #1)Think of the following key terms in your description:

Engagement

Inclusion

Adaptations

Positive and/or Negative Reinforcement
Patience

Therapeutic use of sgiferbal tone, body positioning, listening, question facilitation style)

Body position
Physical / NorPhysical Prosocial
Physical / NorPhysical Antisocial
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Appendix 1l

Newsletter
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